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For my final research project, I would like to examine how Facebook can be used as an advocacy tool to promote reading among teens. The following sources comprise various aspects related to this topic as a means of providing a more complete and less biased approach. For example, I have decided to include opinions that vary from my own in an ultimate attempt to gain insight about the best methods and practices for promoting reading among teens in our current information age. I have also included sources that discuss the implementation of various social media sites (in addition to Facebook) as learning/discovery tools.

Bobish, G. (2011). Participation and pedagogy: connecting the social web to ACRL learning outcomes. Journal of Academic Librarianship, 37(1), 54-63. Retrieved from Library Literature & Information Science Full Text database.

The author comprehends the debate surrounding the use of “the social web” as discovery/learning tools and attempts to ground the discussion by directly “connecting learning outcomes” with specific values of Web 2.0 tools. Bobish discusses the merits of Web 2.0 tools as particularly suited for teaching information and media literacy skills among young people. He also weighs these skills against ACRL’s learning standards and appears to prove the value of employing both participatory learning and pedagogy in a teaching environment.
Bolan, K., Canada M., and Cullin, R. Web, library and teen services 2.0. Young Adult Library Services, Winter 2007. 40-43. Retrieved April 3, 2011from Library Literature and Information Science Full Text database.


The authors unpack the concepts of both Web 2.0 and Library 2.0 in considering its usefulness to teen library programming/services. They discuss how critical components of social media such as its’ interactive capabilities translate well to teen library services when considering the developmental need for teens to feel involved. 
Both physical and virtual teen spaces are essential to meeting key teen needs like “a recognizable space…where they can hang out…” (p. 42, 2007) Other suggestions for improvements in customer service include “getting out from behind the desk” and “using roaming librarians” (p. 42, 2007) to assist teens. The implementation of tech tools like gaming, podcasting, and social networking are also regarded as efficient means of meeting teen’s library needs. 


Bradley, K. (Summer 2011). Can teens really do it all? Independent School Magazine. Retrieved June 26, 2011 from  http://www.nais.org/publications/ismagazinearticle.cfm?ItemNumber=155242
The author examines multitasking as a purported skill among teens and many adults. In our current society, multitasking is perceived to be an asset to employers and those seeking ways to best balance their full lives. She discusses the human brain’s ability to process information streams and concludes that constant interruptions (such as pings and tweets) adversely affect our brains’ capacity to perform executive functions “such as the ability to prioritize tasks and figure out what information is most valuable”. According to Bradley’s research, distracted learning, toggling and “media multitasking” also appear to inhibit focus, reduce long-term memory, and increase stress based on how these learning methods affect the executive brain. The author demonstrates the need to teach both methods for managing “large amounts of information” as well as “cultivating single-focus skills that are necessary for deep learning, creative thinking, and problem solving…”   

Delatte, M. (2010). Gauges and pages: the statistical impact of teen read week. Young Adult Library Services, 8(4), 29-30. Retrieved June 29, 2011 from Library Literature & Information Science Full Text database.

This article discusses the merits of Teen Read Week in our current information age of social media and information toggling. Several teen librarians from various locales are interviewed, and stress the importance of reaching teens on a personal level through reader’s advisory. Connecting young adults with literature is regarded as an excellent opportunity to create lasting connections with teen users and foster lifelong learning among teens and tweens.    

Fesko, S. (December 16, 2010). Gear up for summer reading. [Webinar]. Retrieved July 1, 2011from http://www.ala.org/ala/mgrps/divs/yalsa/yalsamemonly/webinars/webinars.cfm
Speaker and librarian Shari Fesko discusses potential themes for choosing a summer reading program. First, she recommends asking your library’s teen advisory group (TAG) for ideas/guidance, and creating general themes related to popular and current trends. Games and incentives for reading include low-cost weekly raffle prizes such as Klutz kits and galley copies. Fesko also details four kinds of popular, low-cost teen programs that include performing arts, competition, food, and crafts. For performing arts, she recommends staging a “reader’s theatre” wherein librarians “write scripts from picture books” for teens to perform for children et al. Other suggestions include the use of book trailers, improv comedy, modeling, celeb tributes, dance, books into movies, and poetry slams to promote reading among teens. Competition programming includes gaming ideas like: battle of the books, trivia, undead fashion shows, singing bee, trivia, writing/photography, iron chef, win, lose or draw, and chess to name a few. Her suggestions for food programming include cupcake/cookie decorating; going vegetarian and what it entails, edible structures, school lunches, nutrition, international food fest, candy sushi, and edible books based on book titles. For crafts, Fesko discusses activities like creating a ship in a bottle, duct tape crafts, scratchboard, kites, clay, scrapbooking, and locker gear (picture frames, mirrors). Fesko also advocates for using social media sites like Facebook and YouTube for library outreach.

Hamilton, B. (2009). Transforming information literacy for NowGen students. Knowledge Quest, 37(5), 48-53. Retrieved from 

Library Literature & Information Science Full Text database.

The author discusses the evolution of information literacy as well as how current technologies have impacted our ability to distinguish between scholarly and other sources when seeking information. This difficulty is of particular interest to teens and their research as they learn how to make these distinctions. Hamilton discusses the ways that librarians can help young adults navigate resources in a participatory and social way that is also fun and educational. The author also describes how social media sites (e.g. Delicious and YouTube) can be utilized as classroom teaching/learning tools. Hamilton evaluates the benefits of participatory learning atmospheres wherein “librarians act as agents of change in their learning communities” through social means, i.e. conversations that seem to warrant interest and debate.  She discusses how the learning theory “connectivism”, posited by George Siemens, “lends itself to the idea of a personal learning network, a set of resources to go to for new information; strategies, and ideas.” 

This learning model is part of a “paradigm shift” in which educators need to be open to myriad methods of teaching/learning, which may include the use of non peer-reviewed sources.
Hardacre, M. (2010). Teens talk tech. Young Adult Library Services. 8(2), 29-30. 
Retrieved April 3, 2011 from Library Literature and Information Science Full Text Database.

In this YALS article, Mari Hardacre (2010) surveyed eighty-three local teens in Allen County, Indiana about their technology usage and needs. It was discovered that forty-seven percent of teens use Facebook compared to just thirty-five percent who use MySpace. Only three respondents mentioned Twitter. Seventy-one percent of respondents use text messaging, and consider texting to be an “important accessor[y] for the modern teen.” However, text messaging reference services are regarded as problematic for teens due to the incurred costs of sending and receiving messages. For this reason, TAB members preferred Facebook and IM reference. 


Hilbun, J. (2011). Using social networking to connect teens with young adult literature. Public Libraries, 50(3), 42-9. Retrieved July 1, 2011 from Library Literature & Information Science Full Text database.

The author discusses the benefits of utilizing social media to promote reading among teens in addition to employing more traditional methods like booktalks and teen advisory groups. Hilbun suggests we explore as many avenues as possible to reach teens, which means “reaching them where they are.” Opportunities for serving teens are proliferate online. Sites like LibraryThing, Shelfari, Goodreads, and other social networking sites like Facebook, MySpace, Twitter, and YouTube have the capacity to meet thousands of teens that read and enjoy creating their own content as well. Additional online opportunities for reader’s advisory include the use of blogs, book trailers, and online bookclubs.

Horn, L. (2011). Online marketing strategies for reaching today's teens. Young Adult Library Services, 9(2), 24-7. Retrieved July 1, 2011 from Library Literature & Information Science Full Text database.
The author and librarian discusses several effective methods for marketing library services online to teens. Horn individually explores several social media sites and describes a host of best practices for serving one’s teen user base using those sites. Her foundation for employing such practices includes a genuine understanding of one’s teen user group and where they hang out online. It also includes a basic sense of utilizing various sites like YouTube for purposes best suited to their abilities. One such example is to create book trailers on YouTube and promote them on Facebook or blog, depending on current trends in teen use of Web 2.0 tools. She also discusses the benefits of “teen-focused library websites” for reaching teens and recommends three free text/HTML editors to assist with site maintenance. Also discussed are methods for marketing library collections using several diverse Web 2.0 tools such as LibraryThing, RSS, and QR codes as well as suggestions for marketing library teen spaces using Flickr, Picasa, and Picnik.

`Kastner, A. (2011,). Facebook RA. Library Journal. Retrieved June 28, 2011 from http://www.libraryjournal.com/lj/communitylibraryculture/890008-271/facebook_ra.html.csp
The author and librarian at Multnomah County Library describes how the germination of an idea to utilize MCL’s Facebook page for reader’s advisory served as a successful event and marketing tool for MCL. Kastner outlines MCL’s process in implementing the new service and explains necessary changes that were made to improve it. She also includes examples from their Facebook page as a means of illustrating MCL’s methods to promote reading.

Kolderup, G. (2011, July 6). Re: Does your library use Facebook? 

[ALA Connect online discussion group]. Retrieved July 6, 2011 from http://connect.ala.org/node/150549
The commenter and New Canaan Library ‘s teen librarian shares her experience in starting an NCL teen Facebook page as well as tips for popularizing one’s library’s teen page. Kolderup recommends having a dedicated page for teens in addition to a general library page. She suggests standard fare like raffles for promotion but also uses the FB page for reader’s advisory by linking to teen patron book reviews. Promotion of teen programs and events is also done through Facebook while maintaining privacy rights of patrons.   

Lenhart, A. (2011). How do [they] even do that? Myths and facts about the impact of technology on the lives of American teens.  [PowerPoint slides]. Retrieved June 20, 2011 from http://www.slideshare.net/PewInternet/how-do-they-even-do-that-myths-and-facts-about-the-impact-of-technology-on-the-lives-of-american-teens
Lenhart is the Director of Pew Internet and American Life Project’s teen research. This study used telephone surveys and focus groups to analyze teen trends and behavior regarding their use of mobile technology and the social web in particular. Lenhart weighs Pew’s data results against common misconceptions of teen technology use e.g. “all teens use the Internet” and “teens love Twitter” while seeming unconcerned about their online privacy rights. Her research aims to debunk these “myths” while also bringing teens’ agile use of technology to the forefront. 

Lenhart, A.; Arafeh, S.; Smith, A; & Rankin Macgill, A. (2008). Writing, technology, and teens. Washington, DC: Pew Internet & American Life Project, April 25. Accessed June 1, 2011: http://www.pewinternet.org/Presentations/2008/Writing-Technology--Teens.aspx
This study also uses telephone surveys and focus groups to examine teen perceptions of writing and “e-communication” like instant messaging, text messaging, and email. Her research shows that teens consider these e-communication methods to be closer to socializing than writing. Lenhart et al also identifies teen perspectives on improvements for teaching writing in the classroom as well as demystifies why they write and when.    

Lenhart, A., & Madden, M. (2005). Teen content creators and consumers. Washington, DC: Pew Internet & American Life Project, November 2. Accessed July 2, 2011: http://www.pewInternet.org/PPF/r/166/report_display.asp
The authors discuss the role of online teens as both “content consumers” and “content creators.” According to Lenhart and Madden’s research, “57 percent of teens create content online.”  Their research also evaluates the popularity of blogging among teens a well as their use of peer-to-peer networks. It is suggested that teens are part of a “participatory culture” where they are sharing, networking, and building new models and practices for others to look toward.  

Li, C. (2008). Big brands and Facebook: Demographics, case studies, and best practices.

[PowerPoint slides]. Retrieved June 20, 2011 from http://www.slideshare.net/charleneli/big-brands-facebook-demographics-case-studies-best-practices
This presentation highlights the do’s and don’ts of using Facebook as a marketing tool by looking at corporate models like Crest White Strips and Victoria’s Secret et al. Li suggests “best practices” such as “creating a unique experience” for users as well as maintaining “transparency.” She also suggests the value of context when using Facebook group pages as well as the merits of “communication” via content. How sharing information can best serve organizations open to “making mistakes” and likewise harm companies interested in pushing their products or “advertising.”
Luhtala, M. (2011, June 27). 2.0 to P21: Using emerging technologies to embed 21st century skills into your library’s instructional program. [PowerPoint slides]. Retrieved July 6, 2011 from http://mluhtala.blogspot.com/2011/06/ala11-20-to-p21.html
Luhtala’s presentation at this year’s ALA conference considers ways that libraries can use social media and other Web 2.0 tools to teach teens best suited for matching the ways teens (millenials) learn.  She discusses the current ways of learning in the classroom (spatial, linguistic, kinesthetic…) vs. “intelligences” that educators should be cultivating (“disciplined mind”, “creative mind”, “synthesized mind”) in order to help teens participate and innovate in their respective futures. Many educators believe that future career opportunities will necessitate the “4Cs: creativity, collaboration, communication, and critical thinking.” Facebook is regarded by Luhtala as a prime platform for participatory learning and lends itself to a network for peer review, while Twitter is also considered to be a useful tool for teaching social studies and current events. YouTube is touted for its popularity among teens for both creating and viewing book trailers and other videos, while GoogleApps is regarded for its myriad organizational communication-based uses.

Mathison Fife, J. (2010). Using Facebook to teach rhetorical analysis. Pedagogy: Critical Approaches to Teaching Literature, Language, Composition, and Culture. Volume 10, Number 3. Retrieved June 5, 2011 from http://pedagogy.dukejournals.org/cgi/reprint/10/3/555
The author and teacher discusses her experience implementing Facebook as an educational tool in her classroom for teaching “rhetorical analysis.” She notes student challenges as well as necessary pedagogical shifts for viewing Facebook in terms of “ethos, pathos, and logos.” Mathison Fife also shares some of her student’s critical analyses of Facebook profiles in order to better understand the veritas and “the personal” behind the public of what is shown. Students devised several tropes e.g. “please like me” vs. “this is me” to determine the personality and behavior of the Facebook author.

Moreillon, J. (2009). Reading & the library program: an expanded role for the 21st-century SLMs. Knowledge Quest, 38(2), 24-30. Retrieved June 25, 2011 from Library Literature & Information Science Full Text database.

This article explores necessary techniques, practices, and mindsets for promoting literacy 

“through collection development, integrated literacy events, and collaborative teaching of reading comprehension strategies at all instructional levels and disciplines.” By using the AASL’s “position statement” as a guide, library media specialists will be able to implement new ways of promoting reading in our current digital age. Crucial to sustaining school libraries in this role are open access for patrons to available resources (both traditional and virtual) as well as encouragement for library media specialists to pursue professional development opportunities, especially as regards advancing their technological skills. 
Rae, T. (2011, March 25). Princeton professor gains cult status with 3,200 essays on Facebook. Chronicle of Higher Education. Retrieved June 1, 2011 from http://chronicle.com/blogs/wiredcampus/princeton-professor-gains-cult-status-with-3200-essays-on-facebook/30582 

The author writes of Jeff Nunokawa, a professor at Princeton University who serendipitously developed a unique pedagogical model for teaching his students. Recognizing that the vast majority of his students were Facebook users, he began using the social media site as a way to answer student questions in lieu of email. However, his method was unique in that he posted essays “on topics that he thought his students might need or enjoy and on topics he was personally curious about.” His essays proved very successful in reaching his students and others. To date, he has written over 3,200 essays, and has ostensibly shared them with his 4,016 Facebook friends. This article is of interest to my research in that it advocates for alternate pedagogical tools and models to employ in and out of the classroom as well as advocates for Facebook as a participatory learning tool with massive potential to reach many students and peers.

Rapp, D. (2011, June 1). Crowdsourcing RA. Library Journal.  Retrieved June 28, 2011 from http://www.libraryjournal.com/lj/technologylibrary20/890519-295/crowdsourcing_ra__social_mediator.html.csp
This article examines three social reading sites that libraries currently use to promote reader’s advisory: LibraryThing, Goodreads, and Shelfari. The benefits and drawbacks of each site are discussed. For example, user-generated tags are a boon for libraries while imperfect algorithms can lead users astray from their search. The tenor of the discussion among several interviewed librarians is that they are all worthwhile tools to further promote reader’s advisory; however, face to face RA is still considered the most optimal method for reaching patrons. 

Reading 2.0. (2011) Retrieved June 29, 2011 from http://readingtech.wikispaces.com/2.0+Booktalks
This wiki post on 2.0 booktalking was created by Amy Oberts and modeled after a similar post on Joyce Valenza’s blog. It is a compilation of web 2.0 tools and resources to consider for book talks, reader’s advisory, digital storytelling, and just plain old reading. Current trends in booktalking as well as reading promotion include book trailers, trailer teasers and podcasts. Some suggested links include VoiceThread, KidVidLit, Bookwink, and StoryTube.  

Salmond, K. & Purcell, K. (2011, February 9). Trends in teen communication and social media use: what’s really going on here? [PowerPoint slides] Retrieved June 23, 2011 from http://www.slideshare.net/PewInternet/pew-internetgirl-scout-joint-webinar-on-social-media?from=ss_embed
This presentation uses research findings from two Pew studies on teen use of mobile phones and young girls’ social media use, respectively. Both telephone surveys and focus groups comprised the teen mobile phone study while a nationwide survey provided the data for the study of young girls in social media. The first study found that teens use the Internet more than any other age group, yet the digital divide continues. Teen use of mobile phones has skyrocketed and texting continues to be a popular means of communication. In addition, they found that over “73 percent” of teens use social networking sites (SNS), and favor Facebook over Twitter. The second study discovered that teen girls preferred in-person communication to social networking with “92 percent of girls willing to give up SNS to keep their best friend.” Salmond and Purcell also examined how teen girls distorted representations of themselves on SNS yet reported their concerns about online privacy and safety. Due to these findings, teen girls appear to be at risk, and seem likely to benefit from librarian instruction for safely and efficiently navigating social media.   

Soules, A. (2011, March 28). Re: Facebook for academic purposes? Retrieved June 28, 2011 from http://www.acrl.ala.org/lesblog/?p=120 

The commenter and educator shares her experience using Twitter as a instructional tool in her online courses. She writes about her use of Twitter as both an alert to students of upcoming deadlines as well as a means of summarizing “key points” from her lessons.

She plans to implement Facebook next semester as a platform to “pilot” asynchronous discussions due to her dissatisfaction with Blackboard as a LMS.  

YALSA. (February 2011). Teens and social media in school and public libraries: a toolkit for librarians and library workers. [PDF]. Retrieved July 1, 2011 from http://search.ala.org/search?q=social+networking+toolkit&btnG=Go&output=xml&sort=date%3AD%3AL%3Ad1&client=ALA_DIVISION&num=10&oe=UTF-8&ie=UTF-8&site=YALSA&proxyreload=1&proxystylesheet=ALA_DIVISION
This document is rife with helpful techniques and tactics for educators interested in meeting developmental needs and assets of teens. It discusses the myriad benefits and uses for employing social media as learning/discovery tools as well as demonstrates how these tools serve teen needs. This “toolkit” also suggests methods for communicating the value of such tools to legislators and other stakeholders. Educating teens about online privacy/safety as well as how to use programs like Wordle, Scratch, and Animoto are also discussed. Sites like Goodreads, Twitter, and Copia are promoted as strong literacy development and reader’s advisory tools. YALSA really seems to cover their bases here as they support many various intelligences by meeting teens’ many literacy needs.

Yalsa Reading. (2010, June 25). 73% of teens 12-[1]7 use social networking sites, 55% of 12-13, 14-17 year olds = 82% on social networks [Twitter post]. Retrieved July 1, 2011 from http://twitter.com/#!/yalsareading

This Twitter post employs the use of data results from a 2010 Pew study and subsequent YALSA pre-conference presentation by Kristin Purcell titled Teens, the Internet, and communication technology. Purcell’s study evaluates teen trends and use of social media as a means of debunking common myths about teen online behavior in order to improve outreach services and better serve their needs. I have not included a separate entry for Purcell’s presentation as it seems to duplicate previous information by other authors. However, this Twitter post is relevant in that it provides statistical data as proof that the majority of teens do use social networking sites and as such may be more inclined to use social media for learning purposes. 

